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covered a lot of important issues - school leaders’ workload
and wellbeing; recruitment and retention of teachers, SEN
allocation, Creative Engagement. You’ll find some of these
expanded in separate articles. Dermot Carney gives us some
light relief, starting below.

Lovely leaves from Milford (See Creative Engagement story
below)

WELCOME TO THE FEBRUARY BULLETIN
IN THIS ISSUE
It’s very exciting that, right up to the copy
deadline of midnight on February 4, I have
been receiving news and articles for this
packed Bulletin.
Our main image is designed to lighten the
dark days of February, as we tell the story of
Derek West
a super Creative Engagement initiative in
Co. Donegal. Another positive story is of the
launch of an Irish version of the Future Leaders TY programme.
We observe Mike Hughes at work with 100 teachers, eager to
absorb his Magenta Principles. Tom Boland stirs it up by
advocating more accountability of schools. We’ve a clever plan
for the quarantine of mobile phones. Clive Byrne gives us the
detail on the new scheme for SNAs; Tim Geraghty has an
update on Legal Island and Donal O’Reilly has the latest from
CSL.

Dermot reminds us that election fever, full of good intentions
and [hollow?] promises is in the air. We may have a change
of Minister and that may be a case of ‘Goodbye Joe, You
gotta go!’ We’ll miss you, Joe: your first date in the DES was
at our conference in 2018. You came again to Kilkenny last
year, recognising the importance of school leaders, lending us
an attentive and sympathetic ear, and enthusiastically driving
forward the complex education agenda. Ever a dedicated
Donegal man, we note that you’ve gone back to your old school
in Milford, perhaps with a view to training for an alternative
career. Our best wishes go with you, Joe.

Paul Byrne welcomes the launch of the new NAPD
‘ambassadors’. We have more details on the two big NAPD
events of March – our annual Symposium, to be followed by
the FET sector symposium looking to its future. We report
on the marathon two-day Executive January meeting, which
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Joe McHugh is learning to make copper leaves. Is this a
possible new direction for Joe, or just a share of immortality on
the Milford Wellbing Tree [see story below]

INDUSTRIAL RELATIONS
By the time you read this, the one-day stoppage by TUI
members will have been and gone. The flutter of disruption
will have inconvenienced EPT post-primary schools, community
& comprehensive schools, and a hard-to-calculate number of
voluntary secondary schools with mixed union membership on
their staffs. Colleges of Further Education and of Third Level will
have been affected, too.
Schools are erring on the side of caution: because of the strike
they will ‘not be in a position to discharge their responsibilities
with regard to the care of the students in its charge,’ so
teaching/learning time will be lost and some components of
sate examinations will have to be re-scheduled.
The prospect of further industrial unrest is dispiriting – ASTI is
also holding a ballot of its members on the existing ‘inferior pay
arrangements’ which are impacting on those who entered the
teaching profession after January 2011 (over a lifetime career,
the new entrants could earn over €100,000 less than those
appointed before that date.)
The two-tiered salary was a by-product of times of austerity; it
may have made economic sense at the time, but the essential
injustice of having different pay-rates for some teachers doing
the same work as their better-paid colleagues in the next room
is blatantly obvious.
When the recruitment and retention of teachers is a live issue for
schools, their leaders, students and their parents and, currently,
for the electorate at large, having an unfair salary system hardly
constitutes an incentive for our brightest and best graduates to
consider making their careers in education.
The timing of this strike ensures that our politicians will hear
about this issue on the doorsteps as they canvass. And quite
right, too. Our incoming Minister for Education & skills would be
well advised to give this priority treatment.
Derek West, Editor
Design and layout by Schoolzine

HOUSEKEEPING NEWS FROM HQ THE
WORD FROM MICHELLE
Reminder if you unsubscribe to the
NAPD Mailing list you will no longer
receive information with regards to the
upcoming opening of the Conference
Registration, NAPD News, workshops,
special offers from our partners and
much more.
If you are currently a member of NAPD
and you have moved schools or position
within the school can you please advise
Head Office of these changes so that we
can keep our records up to date. Please email info@napd.ie or
contact Michelle in Head Office on 01 6627025
Michelle O’Hanlon
Office Manager/
PA to Director

2

DATES TO NOTE
FURTHER EDUCATION AND TRAINING
SYMPOSIUM: 11 MARCH 2020, CLONTARF
CASTLE
“The FET College of the Future – What Does it Look
Like?”
Symposium Chair – Mr John Walshe
8:30

Registration

9:00

Conference Opening
Mr Alan Mongey, President of NAPD
Dr Rory O’Sullivan, Chair of NAPD FET Committee

9:30

Session 1 – The National Perspective
Mr William Beausang, Assistant Secretary, Tertiary
Education Division, DES
Mr Andrew Brownlee, Chief Executive Officer,
SOLAS
Dr Padraig Walsh, Chief Executive, QQI

10:15

Open Discussion

11:00

Health break

11:30

Session 2 – The Regional and Local Perspective
Mr Colm McEvoy, Chief Executive, Kerry ETB?
Ms Catherine O’Sullivan, Director, ACCS/JMB
Further Education Support Unit

12:15

Symposium Discussion – Mr John Walshe

1:00

Rapporteur: Dr Anne Looney, Executive Dean
Institute of Education, DCU

1:30

Finish; Light Lunch

NAPD NATIONAL SYMPOSIUM, 10 MARCH
2020 AT THE CROWNE PLAZA HOTEL, SANTRY
‘Wellbeing, workload and work-life balance – how
sustainable is the role of the school leader in 2020
and how might we do things differently”
The theme of the symposium will be on how sustainable is the
role of school leader today, with an emphasis on health and
welfare which have been central concerns of the Association
since its inception. (By invitation only)
8:30

Registration

9:15 – 1:00

Symposium

1:00

Lunch

Wednesday 14 – Friday 16 October – NAPD Annual
Conference – The Galmont Hotel, Galway.
NAPD Conference 2020 Registration will be opening in April,
after the Easter break. Keep at eye on the NAPD Website for
more information.

NAPD - RETIRED

The Institute of Child Education and Psychology Europe provide
online courses up to Masters level in special educational needs
and positive psychology. Our professional development
courses are fully approved by The Department of Education and
our university programmes are in partnership with Dublin City
University and the University of East London.
The aim of our courses is to help teachers in both mainstream
and special education to understand a range of special
educational needs, training them to adjust their teaching style to
accommodate your students. Your staff will learn how to identify
specific interventions, teaching strategies and approaches to
implement in their classrooms every day.
We are currently enrolling for the Spring term of our professional
development courses which will begin on 10th February and we
are delighted to offer you and your colleagues a 10% discount
for group bookings. Courses include Autism, ABA, Dyslexia,
Down Syndrome and Teaching Happiness. For more
information visit
http://www.icepe.eu/cpd

SCHOOL TRIPS AND NON-EU STUDENTS – A
NOTE FROM THE ITALIAN EMBASSY
An experienced colleague had a challenge around a pupil here
travelling into a EU country on a non EU passport.
“In relation to your query , please be advised that Non EU
students that are officially resident in a EU country do not
require a visa for School trips.”
Please see the following link
https://eur-lex.europa.eu/legal-content/EN/TXT/HTML/?uri=CE
LEX:31994D0795&from=IT
At the bottom there is form that the schools can use for NON
EU students.
We have noticed that Irish Schools are not aware of it and we
are trying to make them aware case by case.
Please let me know if you need further information
Ruggero Di Biagio, Visa Officer, Embassy of Italy
63-65 Northumberland Road, Dublin 4, D04 VA89
Switch 00353 1 6601744

NAPD-R Committee members were guests of Senator Marie
Louise O'Donnell for dinner in Dáil Eireann, in November 2019
Front Row: Valerie Mc Cormick, Clive Byrne, Bartley Fannin,
Mary Friel
Back Row: Tom O'Brien, Deirdre Hanamy, Marie Diskin, Detta
Cahill, Tim Geraghty, Tony Walsh
The NAPD-R committee would like to invite all retired members
(existing and new) along with partners and/or friends to
participate in all or some of the following events.

Spring Lunches
Dublin - Thursday 12 March
Guided tour of the Huge Lane Gallery followed by lunch
in a nearby venue
Organisers: Ciarán Mc Cormack and Deirdre Hanamy
Cork - Monday 9 March
Guided tour of the old city centre of Cork followed by
lunch in a nearby venue.
Organisers: Tony Walsh and Sean Crowley
Galway – Tuesday 7 April
Galway City Museum. Local historian, Tom Kenny, will
give a talk on "The War of Independence in Co Galway".
Followed by lunch in Jurys Inn.
Organiser: Bartley Fannin

Spring Overnight
Kilkenny – Thursday 23 April
Stay at in River Court Hotel
Guided tour of Kilkenny Castle and the new Medieval
Museum.
Evening dinner music and craic...
Organiser: Detta Cahill
If you would like to participate please email napdr@napd.ie
and further details will be issued.

NAPD-R Committee Members 2019-2020
Ciarán Mc Cormack (Chairperson), Seán Crowley
(Secretary), Tony Walsh (Treasurer), Detta Cahill, Marie
Diskin, Bartley Fannin, Mary Friel, Deirdre Hanamy,
Valerie Mc Cormick
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Note
The NAPD-R committee continues to be the strong and
organised voice for members on issues of pensions and other
matters relevant to retired school leaders.

NAPD Digital Learning – A new Committee is
born!
The NAPD Digital Learning Committee (formerly The ICT
Committee) has met a number of times recently. The
Committee would like to express its thanks to the previous
Committee for its efforts on behalf of our Association. We are
here to support fellow School Leaders on the effective use and
integration of ICT to enrich teaching ,learning ,assessment and
administration .
The current members of the Digital Learning Committee are:
Paul Byrne, Brian Doran, Tim Geraghty, Alan Mongey,
Aubrey O'Keeffe, Cathnia Ó Muircheartaigh, Jean Ward
Colleagues are invited to contact the Committee on
DigitalLearning@napd.ie. You can follow us on Twitter (if not
doing so already) on @NAPD_DL
One item we are keen to trial is a “@NAPD_DL Recommends”.
To that end if you feel you’d like to share the name of a
book, podcast, Ted Talk etc., that has a Technology/Education
interest, then we’d most definitely would like to hear from you.
Please email your suggestions to digitallearning@napd.ie
We look forward to continued engagement with all School
Leaders around the country.
NAPD Digital Learning Committee @NAPD_DL

A NOTE FROM THE WELFARE COMMITTEE –
IMPENDING PUBLICATIONS
The Welfare Committee has finalised 2 new guidance
documents for inclusion in VUG
• Policy for staff-issued mobile phones (this policy is
now up on the VUG part of the web-site)
• Communication Guidance (available later this month)
The rationale for the communications guidance is that
appropriate and respectful communication is critical in every
school, as it establishes trust and confidence. In order to ensure
that each member of the school community understands his/
her own role in ensuring appropriate communication, it is
essential for a school to put in place a communications policy,
following consultation with the entire school community. The
approved policy should be accessible by staff, parents and
students. The policy for staff-issued mobile phones is a
guidance document to manage this specific issue.

Members of the Welfare Committee 2019-20
Shay Bannon, Cáit Breathnach, Paul Byrne, Sean Crowley,
Chris Darby, Deborah Dunne, Kathy Finnegan, Siobhán Foster,
Tim Geraghty, Kieran Golden, Mary Keane, Jimmy Keogh,
Frank Milling, Michael McCann, Kathleen O’Donovan Ryan,
Sarah Rice, Damhnait Uí Argáin, Anne Walsh
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WRITTEN FROM THE PRESIDENT’S STUDY
No kitchen table today!
It has been taken over by my daughter as
she prepares for school exams! I write this
article today the 4th of February, having
just left the picket line with my fellow
teachers in support of pay equality for our
younger teachers. While NAPD does not
have an IR remit, we have a responsibility
NAPD President
as school leaders to continue to push for
Alan Mongey
fairness and equity for our teachers. So, I
suppose that leads me nicely into:

The 6 things I would like to see the new (or
re-appointed?) Minister consider in their first (or next)
36 Weeks in office
Why 36 Weeks? Well that will lead us nicely into our annual
conference which will be held in Galway.

Visit a number of schools in your first few weeks in
office
I understand that the Department of Education and Skills is a
very large department with multiple units within it and a wide
variety of agencies, councils and other organisations aligned to
it. And that it will take any new Minister a number of weeks
to read into the brief. Having a good understanding of the
challenges and issues in education from a school’s perspective
is critically important. So, I would encourage the Minister to visit
schools and speak to principals, teachers, SNAs and students
and, if possible, without all the entourage that normally comes
with Ministerial visits. How about a Ministerial drive-by! Our
doors are always open.

Speak to teachers, students and school leaders
about the impact Junior Cycle Reform is having on
schools
I understand change is never easy or seamless and there are
always challenges and obstacles to change; there are
implementation dips when things don’t seem to be going
according to plan. However, there are sometimes decisions/
initiatives taken that are very well intentioned but that don’t
work out. It takes a brave person, a true leader, to put their
hand up and say, we may have made a mistake here. The last
Minister for Education made such a decision with his review of
History's place in Junior Cycle.
There has been a huge shift in assessment practices in Junior
Cycle - some for the better, but other aspects are having a huge
impact on school life. From speaking to principals, teachers,
parents and students in our school and many other schools,
CBAs and ATs are having a significant impact on school life.
There is an urgent need to review them and have some honest
conversations about their impact, their purpose and their value.
I hear many stories coming from schools, parents and students
saying –
"Sure, they don’t really count”

“They aren't included in my Junior cycle grade for the
subject"
"They are just a line beside the grade and sure most of
us get in line with expectations anyway".
I hear other students talking about the stress and anxiety they
are experiencing because of them. There seem to be huge
extremes.
In addition, a large proportion of teachers are placing a huge
emphasis on them in the classroom and expressing worry
about students missing them because they have matches or
school trips. Indeed in his article for Education Matters, Dr
Pádraig Kirk, Director JCT Support Service, speaks about
"anecdotal evidence to suggest that CBAs are being treated
as mini final state exams". I would suggest that some of this
can be attributed to the over-formalisation around CBAs with
timeframes, for example, in three-week blocks. I believe this
to be too tight. If a student misses a day during woodwork
or metalwork projects it doesn’t make a difference as they are
spread over months, whereas if the same student misses a
day for an Oral CBA over a set timeframe it can be difficult to
re-schedule as teachers have other areas to cover.
Sometimes I feel like saying to my staff, forget totally about
those timeframes and just give your students the highest
descriptor, based on the best oral presentation they gave all
year, regardless of time of year. Why are teachers and students
being so restricted? Let teachers have a number of SLAR
meetings as part of subject department meetings to discuss
their students’ classwork or coursework. Why limit it to one
specific assessment each year? Can we not trust teachers to
make value judgements on the coursework or classwork of their
students outside of such formal procedures and incorporate
these into the JCPA? Many schools already include these in
Term Reports and at Parent/Teacher/Student meetings each
year. As a school principal, I would like to know have I the
authority to lead my school in this direction, if that is where
our school community would like to go? Where has the idea of
greater school autonomy gone from the initial proposals around
Junior Cycle reform?

Senior Cycle Reform - Be brave and steadfast!
I have written previously about senior cycle reform, and about
how "we measure what we value and we value what we
measure". Is this true for senior cycle education as it currently
stands? Standardisation, efficiency, mass quantification,
measurability - it sounds like an advertisement for an effective
engineering or construction company - "Vorsprung Durch
Technik" or "Built better with concrete" - but I would suggest
these are some of the predominant core values that are evident
in our Leaving Certificate. Society is caught up with these
values too. How many of us have fitness trackers, count the
steps, use it as a measure of achievement, rather than the
personal satisfaction of knowing that you have put in the hard
hours of slog and grind in the gym or on the road and feel
amazing for it? The values above are what the Universities
and Colleges want from our senior cycle years, so they can
effectively select the right candidates for their courses. Is this
what we want for our 16-18-year-olds?

Yes, while those values give us the solid foundation (concrete)
to build upon, let us not let them be the driver of this reform.
Why not let us have some new materials - experimentation,
mastery, growth and development - to draw students into new
learning experiences that are inspirational, authentic, engaging
and transformational? But please let us have a real discussion
about mass quantification of our students at the end of their
senior cycle experience. There has to be a better way to reflect
the learning journey of our 16-18-year-olds. Minister, lead us to
make the right decisions and measure what we value most. Be
brave and steadfast.

Develop a comprehensive plan to attract the best
graduates to the teaching profession
For the past number of years, there has been a significant
recruitment issue for schools across a wide variety of subjects.
This is particularly felt in Dublin, where the cost of living/rent
has risen, travel times to schools have increased as teachers
are forced further into commuter counties. Many schools have
unfilled positions each year - while felt greatest in Dublin and
outlying counties, it is also an issue throughout the country.
Many students have had no Physics, Home Ec., MfL teachers
or Irish teachers for large portions of the year. Principals are
forced to re-write and re-publish timetables to try and ensure
exam classes have access to qualified teachers, while filing
the blanks left with non-subject specialists. All the while, if
we advertise for an English or History or Geography teacher,
hundreds of CVs will flood in.
Recruitment and retention are not only issues for urban areas
but they are also being felt on our Island schools. Once the
Island allowance assisted in this regard. Maybe there is
something to be said for looking at this, or other incentives, on
a wider scale.
What impact are PME fees over two years having on attracting
our best young graduates? Could an intern model/
apprenticeship model with pay be incorporated into concurrent
and PME teaching programmes to assist with recruitment?

Review the overly bureaucratic nature of school
leadership and management
While not wanting to shy away from the paperwork (it has to
be done), effective school leadership is built on the relationships
we develop with students, staff, parents, our school
community, fellow schools and other system leaders. Major
additional administrative burdens have landed on the principal’s
desk: an unprecedented number of circulars in recent years,
child protection reporting requirements, new inspection models
in SEN & child protection, new requirements for those opting
out of religion and Irish classes and the associated paperwork,
implications arising out of the parent and student charter,
greater levels of financial accountability, to name but a few and
all of which school leaders favour.
While a more distributed leadership model is being rolled out in
our schools, many things simply cannot be devolved. I would
ask the Minister to continue to work with NAPD on how best
we can support school leaders to continue to be effective, to
ensure that the administrative burdens do not take away from
this work and to explore what supports are in place in other
countries that we can learn from and adapt for our context.
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Explore whether the school management and
patronage structures and supports are fit for today's
schools
We have the Minister for Education and Skills, the Department
of Education and Skills, multiple patrons of our second level
schools, the JMB, ACCS and ETBI, trust bodies, voluntary
Boards of Managements - all offering levels of support, while
the day-to-day leadership and management in schools is led by
school leadership teams supported by extremely hardworking
administrative, caretaking and maintenance teams.
This is the overall structure and supports, with varying slight
degrees of difference, that has been in existence for decades,
albeit, not so long ago in many schools, the religious orders
added a whole other layer of additional voluntary support. While
some of this still exists in a relatively few schools, the number
of members of religious orders supporting the daily running of
schools has declined significantly. The contribution and impact
members of religious orders made to the effective running of
schools cannot be underestimated, the additional hours and
time they devoted to their schools is probably immeasurable.
In the context of any review of in school management systems
and structures I would suggest to the minister that there is a
need to also take a systems-level look at the structures and
supports in place for all schools across the multiple sectors.
Is it sustainable or right that we place a huge amount
of legislative responsibilities and accountabilities on
volunteers, i.e., our Boards of Management?
How does this compare to other education systems around
the world? I would suggest there is a need to look at the
different school sectors; voluntary secondary, community and
comprehensive, ETB schools and indeed the primary sector.
To compare and contrast the different sectors to explore at
a systems level whether the organisation and management of
our schools is fit-for-purpose in a very different Ireland from
10…20…40…50 years ago.

Just 6 for now
While I was given the task of listing ten things to ask of the
Minister by our Editor, I think six is enough for now, 36 weeks
is not a long time to reflect on some of the areas above and
hopefully develop some thoughts and directions. Maybe the
new Minister will have other priorities. There are many other
areas, like the Student and Parent Charter and proposed new
models for Inclusion which need to be thought through
thoroughly, with the active engagement of all the partners and I
ask the Minister to pro-actively engage with NAPD, in particular,
in these areas, as it will be school leaders who will ultimately
tasked with their implementation on top of a very heavy
workload.
I encourage Principals and Deputy Principals to make the most
of the mid-term break, continue to contact us or attend regional
meetings to raise the issues which impact most in your working
lives, but also to attend regional meetings to meet with friends
and colleagues from all sectors to share what is best in our
schools, to support one another as only together can we all
sustain the work we do every day in our schools.

6

FROM THE DIRECTOR’S DESK – A NEW
MODEL FOR ALLOCATING SNAS
The Government decided in December to
introduce a new model for allocating
Special Needs Assistants to primary and
post primary schools for students in
mainstream classes for the next school
year. The NAPD has been invited to a
consultation on the new model which was
recommended by the National Council for
Special Education in policy advice
NAPD Director
published in May 2018 – a new School
Clive Byrne
inclusion Model to deliver the right supports
at the right time to students with additional care needs.
The NCSE found that the current model works well in meeting
the needs of younger children but is less effective for older post
primary students. It found that a suite of both education and
health therapeutic needs was required to support children with
special educational needs. A pilot School Inclusion Model in
75 primary and post primary schools was approved during the
current school year. The new provision envisages
• A frontloaded SNA allocation model based on the
school’s profile of need which was introduced in
2017
• An expanded NEPS to support the pilot schools
• The continuation of the pre-school and In-School
Therapy Demonstration Project in the pilot area to
ensure a wrap-around service for the primary
schools. Therapeutic supports are delivered by the
HSE working closely with the schools involved and
the NCSE.

Change to a new allocation model of SNAs
The recent decision means that the allocation of SNAs for
mainstream classes from 2020/21 onwards will be based on
the school profile used for the allocation of Special Education
Teachers. An additional 1064 SNA posts provided for in the last
budget will facilitate the transition to the new model. Under the
new model:
• No schools will receive an allocation which is less
than the 2019/2010 allocation.
• Parents will not be required to secure a diagnosis of
disability in order to access SNA support – the link
between diagnosis and support will be broken
• Where schools have an SNA, SNA support will be
available immediately to students in mainstream
classes upon their arrival in school reducing delays in
accessing support.
• Schools will have greater autonomy and flexibility in
how their SNA allocation is deployed to meeting the
needs of students in their schools
• Frontloading will reduce the administrative burden on
schools who have to follow up on assessments
under the current application-based process.

• SNAs will have more certainty around their tenure of
employment and the new model does not change
their roles and functions
• Frontloading will free up valuable HSE and NEPS
resources currently involved in carrying out
assessments. These resources can now be
redirected to meeting other priority needs and
provide increased supports for families and schools.
The decision was discussed by NAPD National Executive.
Several concerns were raised, and clarifications were sought by
members during a wide-ranging discussion. Colleagues were
invited to contact the Officers with a view to bringing them at
the consultation meeting. Several colleagues put pen to paper
and the piece below reflects the mood of the discussions.

Questions/ Queries / Concerns
• Will total SNA allocation be still grouped together for
schools i.e. mainstream & special class or will these
then be allocated separately?
• Based on answer to above, will it still be possible to
“top up” existing SNA timetable of someone who is
not on a full timetable to full hours? Will any new
positions have to be advertised?
• Will an allocation increase? If the allocation is based
on identified needs which were profiled in 2017, is
there a process whereby needs can be re-profiled? In
the case of a school where both numbers and needs
have increased can there be an increase in allocation
to cater for this.
• The document mentions that in pilot schools there
has been an increase in NEPS support. Will this then
be the case for all schools from September 2020?

schools? Obviously to the students with the greatest
need but what proof/information will need to be
gathered by schools in relation to this? What will be
the case particularly in relation to students with
behavioural care needs?
• Is there a new review/trial period of say 3 years as
there was supposed to be for the new resource
allocation model, which hasn’t been reviewed yet? Is
there a set timeframe for this new SNA allocation
model?
• Will the SENO still carry out reviews and if so, how
often will these take place?
• Is SNA support allowed to be transient, i.e. not for
the whole year, to address transient needs, and if
that is the case, is a written Personal Pupil Plan
required every student who may access support from
a SNA. In such a case which students do SNA’s
need to keep detailed records for?
• Will there be feedback to SNA’s, and similarly will
their opinions be sought and will they be consulted?
• Will the terminology be changing? In the
comprehensive review done by the NCSE they
recommended, amongst other things, that the term
ISA-Inclusion Support Assistant be adopted.
• The NCSE review also states that SNA’s will have
access to a state funded national training
programme. When is this due to commence and is
there any indication of possible content of said
training programme?

• The document also mentions extra Therapeutic
Supports from HSE in pilot schools. Will these be
rolled out across all schools?

• Finally, the NCSE review document recommends that
the minimum entry level requirement for SNA’s (to be
employed) should be increased from level 3 to level 5
of National Framework of Qualifications. Is this simply
a recommendation or a requirement and from when
should it take effect?

• In the NCSE review document it states that there will
be 10 regional support teams to include SENO/OT/
SLT/NEPS etc, Will these teams be in place for
September 2020?

• If SNA’s are currently employed in schools and do
not meet these minimum requirements are there any
ramifications? Can the state funded training scheme
account for this?

• It states that there will be an in-school therapy
service and nurse-led services for students with
complex medical needs. Will these be available this
year?
• The pilot scheme is only being run now for the
current academic year and then this new scheme is
to be rolled out in September. Where does that leave
time for reviewing the pilot to see if any changes or
modifications need to be made??

Members will be advised following the consultation. There is
genuine concern that there is no requirement for a diagnosis of
disability to request SNA support and a fear that school leaders
may be in the firing line with parents if a school may not be able
to grant support. The NAPD delegation to the briefing will seek
clarification on the exact date of issue for the circular and to
request a briefing day for school leaders and SEN coordinators
on what the expectations of the Inspectorate will be for future
SEN inspections in the light of any new model.

• When will schools receive their overall allocation?
May is very late for forward planning (as per current
schedule). It is late for job certainty for SNA’s
themselves.
• Which schools will increase their allocation? When
will they be notified?
• If parents are not required to obtain a diagnosis to
allocate support, how will support be allocated by
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NATIONAL EXECUTIVE MEETING REPORT
17-18 JANUARY
2020 – MIDLANDS
PARK HOTEL,
PORTLAOISE

Seán Crowley takes the minutes

The
President
Alan
Mongey
welcomed
everyone to the meeting
and wished all present a
Happy New year.

FET REPORT – Rory O’Sullivan
• Sympathy was extended to Ann Marie
Lacey on the recent death of her
father.
• Rory visited Carlow Institute recently
and was very impressed.
Rory O’Sullivan

• ICT grant won’t extend to PLC
students

• Funds for students with disabilities which require
learning support, reduced from €350 to €60- a
significant issue in Further Ed going forward.
• FET Symposium on March 11 ‘‘FET COLLEGE OF
THE FUTURE, what does it look like?’’. Preparations
are continuing for what should be a significant event,
which will be chaired by John Walsh with Dr Anne
Looney as Rapporteur.

FINANCIAL REPORT – MICHAEL CREGAN
• Finances are in a good state. To maintain the latter,
prudence was urged.

MEMBERSHIP:
• 957 members have paid to date, which is 250 higher
than this time last year.
• Target for the year is 1,100
• Preparations for the launch of the NAPD
Ambassadors initiative are nearing completion.
Protocols for school visits, plus digital and printed
resources required by Ambassadors will be
presented at a meeting on Friday 24 January. It is
envisaged that visits will take place between February
3 and the beginning of the Easter holidays.

NAPD-R: DEIRDRE HANAMY
• Next meeting is on 27 January

PR360. Paul and Clive attended this meeting to discuss
ongoing work of NAPD.
Meeting with Harold Hislop to discuss the promotion of
wellbeing in schools and how this will be interpreted by the
inspectorate. Further meetings are planned.

ADMISSIONS TO SCHOOLS ACT BRIEFING
• Paul Byrne attended on behalf of NAPD
• Length of time given for ratification has now been
extended to 4 months
• 5 year lead in if students already accepted.
• Boarding schools allowed 2 years
• Templates for Admissions etc, will be issued by DES
shortly.

NCSE BRIEFING IN THE CLOCK TOWER.
No one attended from DES which was a matter of huge
annoyance. A follow up meeting will be arranged soon. The
Executive had a good discussion on the New SEN Allocation
Model, which showed an amount of disquiet among members:
• NCSE survey was ‘‘very simplistic’’.
• The planned closure of some special schools with
their students moving to mainstream.
• Staff in mainstream schools are for the most part not
trained as well as staff in special schools.
• Special schools were particularly concerned about a
lack of consultation.
• The physical structures of some schools are not
suitable for students with disabilities.
• It is proving quite difficult to get qualified people in
mainstream schools, to cope with the needs of SEN
students.
• It was agreed that this would be processed further at
the February meeting.
• Executive members expressed grave concern about
the enrolment of SEN students without the necessary
supports and how to monitor and combat students
enrolling in more than one school.
See article by Clive Byrne

DIGITAL LEARNING COMMITTEE

• The Committee is working hard in an effort to
increase membership.

• Aubrey O’Keefe has agreed to be Chairperson of the
new committee which will be called the Digital
Learning Committee from now on.

• Dates and venues re social events will be available for
the next Executive meeting.

• Additional members being sought to serve on the
new committee.

See report below

MEETINGS, BRIEFINGS AND REPORTS:
Meeting with Alan Black from Allianz to discuss sponsorship.
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Mason Hayes planning meeting to discuss the April
Symposium. LEGAL ISLAND- 3 to 4 Webinars during the year,
possibly one in March. Three meetings attended to date, to
discuss content of Webinars etc.

• Committee to set up protocols for using Twitter.
See article below

PRESENTATION BY KAY O’BRIEN, CHAIR OF
THE ARTS, CULTURE AND HERITAGE
COMMITTEE (NAPD-ACH)
• Creative Engagement Programme 2019-2020. There
are 107 schools participating, supported by funding
from DES, DCHG and the Heritage Council.
• Contact with Creative School’s representatives
continue, but harmony is still elusive as the view of
the ACH Committee is that they copied the Creative
Engagement Model.
• ACH Committee looks to position NAPD as the
leader in Arts in Education when the Creative Schools
programme finalises in 2022. Work is ongoing to
effect this.
• A group of 14 young people from Palestine will visit
Ireland in September to present their culture
programme of dance, music, film, photography and
talks. They would like to visit a large Post Primary
school in Cork, Dublin and Galway.
• Each member of the Executive received a copy of a
report from Arts Officer, Dermot Carney, which
focused on the Creative Engagement Exhibition
which was held in the National Indoor Sports Arena in
Abbotstown on 19 November 2019.

PRESENTATION BY YVONNE MCKENNA, CEO
OF GAISCE.
• Gaisce, 35 years in existence to launch New
Strategic Plan in 2020.
• 84% of all Post Primary Schools offer Gaisce.
• Gaisce offered mainly in TY, there is a keenness to
offer it in second year as well as in Senior Cycle as
part of wellbeing.
• Executive members felt it would help greatly if a
Development Officer from Gaisce would visit the
participating schools on a regular basis.

PRESENTATION FROM THE CENTRE FOR
SCHOOL LEADERSHIP, MARY NIHILL AND
MÁIRE NI BHRÓITHE.
• 85 Post Primary new Principals matched with
mentors in 2019.
• Post Graduate Diploma in School Leadership (PDSL)
is a great success with 239 graduates in cohort one,
272 in cohort two, while there are 293 in cohort
three.
• Coaching of Principals continues to grow in
popularity both one to one and also the coaching of
the Leadership Team.
• The CSL Shared Calendar will be launched next
week, which should increase collaboration and
reduce duplication.

REPORT ON MAYNOOTH SURVEY ON
WELLBOING OF SCHOOL LEADERS
• Paula Kinnarney and Jolanda Burke from the
Education section of Maynooth University, having
met with Clive Byrne, Paul Byrne, Tim Geraghty and
the Presidents, agreed to conduct a survey on
wellbeing of leaders in Post Primary Schools with
NAPD members.
• 256 Participants responded over a two day period,
consisting of 150 Principals and 106 Deputies. 78%
were aged between forty and fifty nine.
• The Survey revealed that:
- 48% experienced a lot of stress
- 39.2% experienced moderate stress
- 12.7% experienced little or no stress
• The most stressful responsibilities were:
• Employee relations
• New teacher/substitute teacher appointments
• Financial Management
• Circulars.
• The Top 3 supports in the job were:
• Partner, spouse and/or family
• Principal or Deputy Principal/Senior Leadership team
within the school.
• Only 29% of leaders surveyed see themselves in
leadership positions in five years’ time.
• To make the role more attractive:
Better distribution of workload
Additional administration staff
Training and skills enhancement
• Greatest leadership development needs:
Time management
People management
Administrative training
Team building skills
Legal and HR skills
Marketing and budgeting skills
Critical incident management skills
Counselling and conflict resolution skills.
GDPR and how schools run training.

REPORT FROM WORKING GROUP ON SCHOOL
LEADERS WORKLOAD:
• Met with DES officials on January 10th.
• Meeting focused on recruitment and retention of
school leaders
• Paul Byrne presented the results of the Maynooth
University Survey (hard Data), while Tim Geraghty
presented a spider gram which mapped the
considerable responsibilities of school leaders.
• Alan Mongey summed up the frustration of school
leaders who are ‘‘trying to run schools in 2020 with a
system devised 30-40 years ago’’, an indication that
radical change was needed.
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• NAPD Group felt they made good headway and
another meeting is arranged for March.

REGIONAL REPORTS

• Going forward, it is intended to get IBEC to look at all
the responsibilities and to compare the role with
someone in the Private Sector on a similar level.
• It is also hoped to look at other models of leadership
in other jurisdictions

RECRUITMENT AND RETENTION DISCUSSION:
This discussion hinged on two questions: 1) What would
encourage more DP/AP’s to apply for the position of Principal?
and 2) What would make the job more sustainable? Among the
suggestions made were:
• A definite job description
• Meaningful CPD for Assistant Principals
• An exit strategy
• Secondment for a year while maintaining Principal’s
allowance
• Have a voice with the DES and be consulted
• Be portrayed in a positive role
• Work shadowing
• Clear pathways for progression and in house training
• Sustained support within the role
• A leadership pay scale
• Have a Principal’s pay linked to experience

• Region 2 overnight- very good presentation of
wellbeing lesson plans for first year students, given
by three teachers from St Angela’s School in Cork.
• Region 6 is having its overnight on February 27

• Less responsibilities for the principal

• At their last meeting Colin Bergen who recently
passed away was fondly remembered.

• Administrative/HR person in school to deal with
finance, plant etc

• Other Regional Reports were held over for the
February meeting.

• A defined working week and year
• Look at models of best practice for aspiring
Principals
• CPD for experienced Principals
• A sabbatical for Principals
• Look at having two Principals in a school
• A meaningful structure for Assistant Principals with
allocated time reductions
• More ex-quota posts-SEN, Curriculum Assistant and
ICT
• Overt support structures- Proper training for
caretakers etc
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• Education Matters Ireland’s Yearbook of Education,
2019-20: Two boxes of this book have been given
out for each region.

AOB:
• TUI members strike on 4 February- many schools will
close and there will be difficulties in dual union
schools.
• Standardisation of school year circular should be
issued shortly.
• Re. Conference 2020, no meeting of the Executive
on the Tuesday before the Conference, to be
replaced with a short meeting on the Wednesday
morning. This idea got full agreement.

PAUL BYRNE REPORTS ON THE REGIONAL
‘AMBASSADORS’

In addition to three interactive legal sessions, we have a special
afternoon session focussing on research in the school sector in
Ireland into major issues affecting every school in Ireland.

After attending you will be better able to:
• Implement any new changes or policies required by
recent developments in Education, Employment and
Data Protection Laws.
• Understand the relevance of recent case law
developments to your school and the work that you
do.

Course overview/outline programme
NAPD Regional Ambassadors, L to R: Jimmy Keogh, Patricia
McDonagh, Áine O Neill, Mary Keane, Sean Crowley, Kieran
McCormack, Kathy Finnegan, Chris Darby
The NAPD Regional Ambassadors pilot initiative started on
the 1 February this year. NAPD Regional Ambassadors are
retired Principals and Deputy Principals who have been active
members of NAPD throughout the years and who have offered
to continue to support their colleagues through their work as
Regional Ambassadors. Their remit is to visit your school, at
times which are convenient to you to keep NAPD up to date
with your concerns.
Their role is to listen to you and to gather ideas on how NAPD
can improve its service. They will gather first-hand information
on what are the main issues of concern for Principals and
Deputy Principals on the ground across all the post primary
sectors. They will also inform you about the current work and
initiatives being carried out by NAPD. The first meeting of the
NAPD Regional Ambassadors took place on January 24 .

CARNEY’S CARTOON

In the morning we have three sessions delivered by the legal
team from Mason Hayes & Curran:
• MHC’s Schools' Employment Law Update,
covering issues, such as
- Disability and Reasonable Accommodation;
- Disciplining a teacher in relation to alleged
emotional abuse; and
- Managing long term absence
• MHC’s Schools’ Education Law Round-up
covering issues, such as
- Managing Drugs in School;
- The Student and Parent Charter Bill; and
- Pupils with Autism/ADHD/ODD/EBD
• MHC’s Schools’ Data Protection and Technology
Round-up, covering issues, such as
- Social Media and School Events;
- Covert recording of meetings; and
- Dealing with a data subject access request (DSAR).
Adequate time will be allowed for specific Q&A sessions and the
morning will end with a panel discussion on all the legal issues
covered.
In the afternoon we will have presentations and panel
discussions on research in Ireland into child protection and
anxiety issues in both the primary and post-primary sectors
from two leading academics from UCD and DCU:
• Anxiety and Depression in Primary Schools
covers issues such as anxiety, depression,
cyberbullying, self-harm and suicidal ideation in
children

LEGAL ISLAND

• Anxiety, Gender and the Significant Role of One
Good Adult identifies factors that enhance a young
people’s wellbeing and also identifies ways to
support our young people.

BRIEFING BY TIM GERAGHTY

Who is it for?

The next Law Update event is scheduled
for Wednesday 1st April at the Radisson
Blu Hotel, Dublin Airport. It is organised
by Legal Island, in association with NAPD and Mason
Hayes & Curran.

Delivered by leading experts in their field, this full day
conference is designed to cover key topics essential to the
work of Principals, Deputies and members of Boards of
Management.

This event combines legal and practical aspects to bring you
a complete update in one day on the key issues affecting the
school sector in 2020.

Where and when?
9:15am - 3:30pm on Wednesday 1 April 2020
Radisson Blu Hotel, Dublin Airport
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Price: Early Bird Rate: €195 (deadline Friday 28 February
2020)
Standard Rate: €245
To reserve a place, go to:
https://www.legal-island.ie/events-ie/education-law-update/

THOSE DARN PHONES!
KILDARE PRINCIPAL DESIGNS INGENIOUS
LOCKERS FOR PHONES
A Co Kildare, Principal has introduced one-of-a-kind, specially
designed phone lockers to help students avoid the temptation
of looking at their phones while studying.

boundaries. The ‘phoneawaybox’ is a compromise that
promotes discipline but also respects the students right to have
a phone. Karl Hegarty feels discipline is critical in reaching
potential and ‘concluded by stating that his aim was to enable
students to positively manage their time on their phone, and
that ‘phoneawaybox’ was making this happen’
For information on ‘Phone Away Boxes’ visit the link below or
call Gerry 087 612 07 39
http://www.phoneawaybox.com/

FUTURE LEADERS – AS GAEILGE

Karl Hegarty is in his third year as Principal at Leinster Senior
College in Newbridge, Co Kildare. A few months ago, he was
inspired to design lockers for phones to encourage students to
focus on their studies.
“The idea came to me a couple of months ago after I became
frustrated over the policy of students putting their phone into
their locker. I was aware that students had their phones in their
pockets and that the constant vibrating was distracting them
and other students during studying. Just because you can’t see
the problem doesn’t mean it’s not there,” explained Mr Hegarty.
Karl Hegarty and Gerry Ryan {Study Supervisor} designed the
transparent acrylic boxes which are attached to students’
lockers before having the boxes made in China and installed
in the school. Students put their phones into their personal
see-through boxes on the outside of their locker doors, and
each box has a key which can be removed when the box is
locked.

On Thursday January 30, in Croke Park, an Irish version of
the GAA/PDST Future Leaders Programme was launched
in association with TG4 and COGG (An Chomhairle um
Oideachas Gaeltachta & Gaelscolaíochta)
• The Future Leaders Transition Year Programme is a
joint initiative between the GAA and the PDST.
(learning.gaa.ie/futureleaders)
• It is a cross-curricular programme comprising of a
series of modules designed to encourage maturity,
initiative, responsibility and leadership skills in pupils.
• With the help of TG4 and COGG, the whole
programme has been translated into Irish, including
the lessons, resources, videos and the online learning
platform which stores the programme material.

Gerry Ryan and Karl Hegarty demonstate the modified lockers
They have now also patented the idea for the phone lockers,
with interest to install similar phone lockers expressed from
other schools in Ireland and the UK. Karl has also appeared
on RTE Radio One and Morning Ireland in recent months to
discuss his creative invention. As far as he is concerned,
phones are important to young people, but they should not
distract students to the point that they fall behind in their
studies.
So far, the phone lockers have proven to be a success for
Leinster Senior College, with students now making a point
to leave their phones behind in the lockers as they head to
classes.
‘I don’t feel phones need to be banned from schools, but
I do feel that young people need to be given direction and
12

• The launch marks the availability of this programme
to Gaeltacht schools, Gaelcholáistí and Irish teachers
in Future Leaders schools nationwide.
• The GAA/PDST Future Leaders Programme is the
fastest growing Transition Year programme in the
country with thousands of teachers and students
nationwide involved. We are delighted that they can
now choose whether they complete the programme
in Irish or English.
• The Irish version of the GAA/PDST Future Leaders
Programme will allow teachers to embrace Content
and Language Integrated Learning (CLIL)
methodologies. CLIL is an approach to language
learning where subjects are taught through Gaeilge,
e.g. Maths, PE, Home Ec., etc.

• There are currently over 330 schools nationwide
doing the GAA/PDST Future Leaders Programme

réimsiúil seo chun tairbhe agus chun sochair na scoláirí sna
hiar-bhunscoileanna Gaeltachta agus lán-Ghaeilge.

• 32 of those schools are either Gaeltacht schools or
Gaelcholáistí. There are 65 Gaeltacht schools &
Gaelcholáistí nationwide. The programme is in just
under 50% of them.

Aithníonn COGG an ról criticiúil a d'imir TG4 agus Nemeton
agus gabhaimid buíochas leo as a ndúthracht i leith an chúraim
sin. Tréaslaímíd le chuile eagraíocht a bhí rannpháirteach ar
bhonn na comhpháirtíochta leis an soláthar suntasach seo don
oideachas lán-Ghaeilge a fhíorú. Buíochas ar leith le Muireann
Ní Mhóráin agus Pádraig Ó Beaglaoich as COGG ach go
háirithe. Tá an obair déanta ag Eoghan Ó hÁinle
(Comhordaitheoir Náisiúnta an Chláir), Jamie Ó Tuama
(Oifigeach Gaeilge, CLG), Lís Ní Dhálaigh (TG4), Foireann
Nemeton, na himreoirí éagsúla a chuaigh faoi agallamh, na
scoláirí a rinne an láithreoireacht agus na haistritheoirí a
drawstrings an t-ábhar. Is meitheal ar leith sibh, nár laga Dia
sibh uilig.

• We have over 1250 teachers who have been trained
by our PDST associates to deliver the programme.
As proud partners of the Future Leader Programme and as
it continues to go from strength to strength, the Professional
Development Service for Teachers are delighted to have these
wonderful resources available to all schools in our native
language. Táimid cinnte go mbeidh na hacmhainní seo anúsáideach d’aon scoil gur mian leo páirt a ghlacadh sa chlár seo
as Ghaeilge. Gach rath ar an obair! Ciara O’Donnell, Director
PDST
TG4 are pleased to partner with the GAA to produce the Video
content for the Irish language version of Future Leaders. It is
an excellent programme and gives students a breadth of skills,
including the potential to encourage a new generation of TG4
Sports commentators, both male and female. Lís Ní Dhálaigh,
Director Marketing & Partnerships TG4
There is no doubt that this comprehensive Future Leaders/
Ceannairí don Todhchaí programme will be extremely beneficial
for TY students in Gaeltacht and All-Irish Second Level schools
especially. COGG congratulates all of the people involved in
the development of the programme and especially those that
worked on the leagan Gaeilge.
Dónal Ó hAiniféin Cathaoirleach COGG
Bhi áthas ar TG4 físeáin a chuir ar fáil don leagan Gaeilge de
Future Leaders. Is clár iontach é Future Leaders, do dhaltaí
agus do scoileanna, agus molann muid go mór an réimse
scileanna a thugann sé do dhaltaí. Tá súil againn go spreagfaidh
sé an chéad ghlúin eile do thráchtairí Gaeilge ar chluichi GAA ar
TG4, idir fir agus mná.
Lís Ní Dhálaigh,
Stiúrthóir Margaíochta & Comhpháirtíochta TG4.

Uachtaran Cumann Luthchleas Gael John Horan said; Cumann
Luthchleas Gael are delighted to have worked with COGG
and TG4 to produce the resources to deliver our innovative
Future Leaders TY programme developed in partnership with
the PDST. Our commitment to our culture is fundamentally
connected to our language and we will continue to work with
our partners to support the Irish language through initiatives
that are relevant and serve society in our clubs, schools, and
communities.
An Cúrsa
Is comhthionscnamh é “Ceannairí don Todhchaí - Clár don
Idirbhliain” idir CLG agus an tSeirbhís um Fhorbairt Ghairmiúil
do Mhúinteoirí (SFGM). Is clár traschuraclaim é ina bhfuil ocht
modúl a bhfuil sé mar aidhm acu aibíocht, tionscnaíocht,
freagracht agus scileanna ceannaireachta a spreagadh i ndaltaí.
Cuireann an clár an t-eolas agus na scileanna ar fáil atá
riachtanach le tacú leis na róil uilig atá riachtanach le Cluichí
Gaelacha a reachtáil go héifeachtach. Mar chuid den chlár
tugtar dúshlán do dhaltaí Ionad Sárchluichí CLG a eagrú do
dhaltaí níos óige.
Struchtúr an Chúrsa
• Tá 7 modúl sa chlár.
• Maireann gach modúl idir 6-10 n-uaire. Seasann
gach modúl leis féin agus d’fhéadfaí teastas a
bhronnadh orthu go hindibhidiúil. Gheobhaidh daltaí
Teastas do gach modúl a chuirtear i gcrích.
• D’fhéadfaí scoil rogha a dhéanamh modúl amháin nó
níos mó a chur ar fáil. Dá gcuirfí ceithre mhodúl i
gcrích móide Ionad Sárchluichí CLG a eagrú ag na
daltaí, ‘sé an toradh a bheidh air ná “Teastas
Cheannairí don Todhchaí CLG na hIdirbhliana” a
bhronnadh ar na daltaí.

Eoghan Hanley speaking at the launch. He wrote extensively
about future Leaders in the winter edition of Leader Quarterly.
Dúirt Dónal Ó hAiniféin Cathaoirleach COGG "Cuireann COGG
fáilte mhór roimh chlár idirbhliana 'Ceannairí don Todhchaí' na
Seirbhíse um Fhorbairt Ghairmiúil do Mhúinteoirí agus Cumann
Lúthchleas Gael - clár a bheidh ar fáil anois go hiomlán trí
mheán na Gaeilge. Níl aon amhras ach go rachaidh an clár

• Nuair a chláraíonn na daltaí, faigheann siad
ríomhphunann ar líne le caipéisí a stóráil agus chun a
gcuid athmhachnaimh a logáil.
Modúil:
• Ceannairí don Todhchaí CLG -Modúl faoi SBG &
Cóitseáil Iomanaíochta/ Peil Ghaelach
• Ceannairí don Todhchaí CLG na hIdirbhliana – Modúl
faoi Réiteoireacht
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• Ceannairí don Todhchaí CLG na hIdirbhliana – Modúl
faoi Iriseoireacht Spórt
• Ceannairí don Todhchaí CLG na hIdirbhliana – Modúl
faoi Anailís Feidhmíochta
• Ceannairí don Todhchaí CLG na hIdirbhliana – Modúl
faoi Bhainistíocht Imeachtaí & Riarachán
• Ceannairí don Todhchaí CLG na hIdirbhliana – Modúl
faoi Fholláine
• Ceannairí don Todhchaí CLG na hIdirbhliana – Modúl
faoi Chothú
Comórtas
• Tá gné an chomórtais bainteach le “Clár Cheannairí
don Todhchaí” fosta. Mar shampla, déanfaidh “an
t-Iriseoir Spóirt is fearr” scáthú ar iriseoir spóirt i
bPáirc an Chrócaigh ar lá cluiche móir.
• Is comórtais náisiúnta iad seo agus roghnófar na
buaiteoirí ón saothar a chuireann an dalta ar an
ríomhphunann.
Ról do gach duine
Tá an t-iliomad postanna a chaithfear a líonadh ag daltaí
na hIdirbhliana le cinntiú go mbeidh toradh rathúil ar
reachtáil an Ionaid Sárchluichí. Is cur i bhfeidhm praiticiúil
é seo ar na scileanna a d’fhoghlaim na daltaí sna modúil
éagsúla.

• Ligeann an t-Ionad Sárchluichí do na himreoirí
úineireacht a ghlacadh ar na Cluichí agus braistint
chomhuintearais agus taitnimh a bheith acu i
dtimpeallacht spraíúil shlán.Toisc go bhfuil daltaí na
hIdirbhliana féin freagrach as gach gné den Ionad
Sárchluichí don Chéad agus don dara Bliain a eagrú,
spreagann agus cumasaíonn an cúrsa seo daltaí na
hIdirbhliana úineireacht agus freagracht a thógail
orthu féin as gach rud bainteach leis na cluichí agus
atá mar bhonn d’eispéireas lá an chluiche mhóir.
• Tríd na modúil éagsúla a chur i gcrích agus an
t-Ionad Sarchluichí a reachtáil, forbraíonn, aibíonn
agus bíonn buntaistí ann do na daltaí ar an iliomad
bealach – rud nach féidir a bhaint amach ach leis na
scileanna agus an t-eolas nua-aimsithe a úsáid go
praiticiúil i suímh fíorshaoil.
• Tá nasc oifigiúil le Gaisce, Gradam an Uachtaráin,
agus ceadaítear do dhaltaí an Gradam Cré-umha a
dhéanamh trí Chlár Cheannairí don Todhchaí, a
luaithe is a chláraítear don dá cheann iad.
Le tuilleadh eolais a fháil agus clárú, tabhair cuairt ar:
learning.gaa.ie/futureleaders
Ríomhphost: futureleaders@gaa.ie Guthán: 0858716575

Coiste Cheannairí don Todhchaí – Baineann sé seo
le grúpa daltaí a dhéanann maoirsiú ar reachtáil iomlán
laethúil an Ionaid Sárchluichí. Bíonn Cathaoirleach,
Rúnaí, OCP etc. ar an gcoiste agus déanann siad
maoirsiú ar gach rud agus eagraíonn siad an t-uainchlár
do na postanna éagsúla eile.
Bainisteoirí Foirne – Bíonn siad freagrach as cinntiú
go mbíonn an fhoireann ar an eolas faoi cathain agus
cá mbíonn cluichí ar siúl agus fosta freagrach as an
bhfoireann le linn cluichí.
Réiteoirí/Maoir/Maoir Líne – Is é Coiste Chlár na
gCluichí a cheapann iad seo do na cluichí éagsúla.
Iriseoirí – Tá an OCP freagrach as iriseoir a cheapadh
do gach cluiche. Scríobhann an t-iriseoir tuairisc ar an
gcluiche agus cuirtear ar ríomhphost í chuig an OCP
agus is faoin gCoiste Meán Sóisialta í a phostáil ar
chuntas Facebook agus Twitter de chuid an Ionaid
Sárchluichí agus ar shuíomh na scoile.
Grianghrafadóirí – Is faoin OCP grianghrafadóir a
cheapadh do gach cluiche. Cuirtear na grianghraif ar
ríomhphost chuig an OCP agus is faoin gCoiste Meán
Sóisialta í a phostáil ar chuntas Facebook agus Twitter
de chuid an Ionaid Sárchluichí agus ar shuíomh na scoile.
Anailisithe Feidhmíochta – Beidh Anailisithe
Feidhmíochta ag obair le gach foireann ag bailiú sonraí
éagsúla.
Cothaithigh – buailfidh siad seo le lucht na Chéad agus na
Dara Bliana agus pléifear cothú sláintiúil leo agus ullmhófar
pleananna sláintiúla cothaithe dóibh.
Buntáistí an Chláir
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Uachtarán Chumann Lúthchleas Gael Seán Ó hÓráin, with,
from left, Eoghan Hanley National Coordinator GAA/PDST
Future Leaders Programme, Naomi Ní Chearbhaill teacher
Gaelcholaiste Luimnigh and Clare camogie & Irish hockey
player, Darragh Mac an Bhaird, Emma Ní Chinnèide, Dónall Ó
Cinnéide, Fionnán Ó Morlaí, Lís Ní Dhálaigh TG4, Aoibhín Ní
Carthaigh, Ciara O Donnell Director PDST, Dónal Ó hAiniféin
Cathaoirleach COGG, former Kerry manager and principal
Pobalscoil Chorca Dhuibhne Eamonn Fitzmaurice, Alan Ó
Fionnagáin teacher Gaelcholaiste Luimnigh, Máire Treasa Ní
Dhubhghaill TG4, Lilí Ní Bhrádaigh agus Stiofan Gammel
PDST, during the GAA / PDST Future Leaders Leagan Gaeilge
launch at Croke Park in Dublin

CSL – UPDATE – DONAL O’REILLY
REPORTS

This year, Loreto Milford set their eyes on making a new
outdoor sculpture using metal.. I made enquiries about working
with a blacksmith and we sourced a blacksmith from the
Botanical Gardens exhibition in Dublin. I had personal reasons
for this, as both my father and grandfather were blacksmiths
and I felt it was a dying trade so I wanted students to have an
appreciation for this often forgotten trade/skill.

Donal O’Reilly

February 2020
CSL carried out recorded interviews of primary and post
primary principals, who have engaged in coaching, at our
recent professional learning days. These videos are now on our
YouTube channel and are now available on our website.
CSL Coaching is a confidential, one-to-one personal service
which is now available for all school principals.
Coaching is a particularly powerful tool and one that has proven
to be a highly effective way of developing individual and
organisational performance by unlocking potential and
capability. Coaching is well established as a leadership
development service in large organisations and in industry to
date.
Principals who engage in coaching for three sessions can then
include their leadership team in further coaching sessions. The
focus of this is on developing capacity in Senior and Middle
Leadership Teams. This service is free to school leaders and
testimonials from principals can be viewed here:
http://bit.ly/CSL_Coaching_Videos
There is also some interesting research published on this topic
this year from Leeds Beckett University, which you can access
here

Garret Herbett from Crea'Forge
With Garret Herbett from Crea'Forge, we planned to design
and build a copper tree, 5ft by 3ft with 300 leaves. With more
discussion with my colleagues we decided to build it around
the concept of wellbeing during Wellbeing Week in Loreto in
mid-January of this year. I received lots of support and
encouragement from Dermot Carney of NAPD and I fully
appreciate the funding we are receiving from Creative
Engagement towards our projects.
I liaised with Garret the blacksmith over what materials we
needed and students involved. In the last week of January, we
had the two-day workshops. I had it timetabled for the various
class groups and student body. As it involved wellbeing we
decided to involve many groups from the past to the present in
Loreto.

http://bit.ly/ImpactOfLeadershipCoaching

CREATIVE ENGAGEMENT
A copper tree to mark Wellbeing Week in Milford

Creative Engagement, a determined art teacher, Jo Cotter,
a skilled blacksmith, Garret Herbett, – with a helping hand
from Education Minister and local TD, Joe McHugh –
combine to mark Wellbeing Week in Loreto Community
School in Milford, Co. Donegal in a permanent way.

Fifteen past staff members attended a workshop on the
Wednesday, bringing back many happy memories and none of
them had aged at all! They brought great fun, energy 'craic' to
the workshop. We remembered past staff members no longer
with us and made a leaf in their honour. The staff worked under
the guidance of Garret and a few apprentice students as they
shaped, hammered, punched and finally stamped their initials
on each leaf.
Then they had lunch provided by the Principal Mrs Margaret
O'Connor. Mrs O'Connor also made her own leaf and a leaf
to represent our former Principal Mr Andrew Kelly. Minister for

Jo Cotter tells the story.
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Education (and past student) Joe McHugh attended the same
workshop with his past teachers and got involved in the project
also. I was quite surprised to see he was very good with the
hammer and this boy was not afraid of hard work or getting his
hands dirty, especially coming from a rural farming background!
Take a look at him here, hammer in hand, joining in Creative
Engagement!
http://www.youtube.com/watch?v=OMPK3r-925s
We also hosted 32 Fourth and Fifth class students from our
primary school across the road and the RTE news crew with
reporter, Eileen Magnier, recorded this event. She interviewed
students from both schools. I don't think Garret the blacksmith
was prepared for all the attention as he is used to working
alone in his forge and the next thing he had a film crew and 32
ten-year-olds watching him. He took it in his stride however.

Dermot Carney was some action!
Some pointers on arts and education issues for the
incoming government.
As arts, culture and heritage continues to be recognised as
central to the Wellbeing of the nation funding must be increased
by the incoming government to pre-Crash levels. It has been
going in the right direction. The announcement of Budget
increases of 10% to the Arts Council in 2019 was more than
double that of 2018.
The Chair of the Arts Council, Sheila Pratschke, welcomed the
€75 million in 2019 which was an increase of €7 million in 2018.
The Culture Ireland programme must be extended beyond its
end date of 2022. Within that, the Creative Schools and
NAPD’s Creative Engagement programmes must be
guaranteed equality of funding to ensure the Creative Youth
Pillar of Culture Ireland continues to blossom.
The cooperation of the Department of Education and Skills with
that of Culture Heritage and the Gaeltacht (as initiated by NAPD
in 2005) must be maintained and the multi departmental aspect
present in Culture Ireland must be nurtured.

This is a Sixth Year class group attending a workshop with
Garret Herbert (standing on the right) . They shaped and
designed their own copper leaves.
150 First Year students also came to the workshops over the
two days and shaped their own leaf and learned hopefully a
new skill. One of the First Years, we discovered, is a blacksmith
himself, as Santa had brought him a forge when he was 11!
He brought in the swords and knives that he made himself
under the guidance and supervision of his dad. Naturally we
kept this First Year to work with the blacksmith for the duration
of the project. Students from my gardening classes also made
a leaf and every year group from the school was involved in the
process.
It was an overwhelming experience with the level of interest it
generated, not only within the small rural town of Milford but,
thanks to the coverage on RTE One News, to a much wider
audience. It had over 40,000 views on the RTE Newssocial
media page and many past students got to see the project.

Within the curriculum STEAM should be prioritised. Short
Courses are not enough. The recent moves to explore the
placing of Creativity at the centre of the curriculum must be
continued.
Teacher Education Centres must not be centralised for
administrative reasons. The independence of Teacher
Education Centres must be maintained in order to
accommodate and encourage the arts and education needs of
local schools and staffs.
The State Examination Commission must be challenged for the
near absence of H1 Higher level results awarded in the Leaving
Certificate. As CAO points have been and still are a priority there
has been a lost generation of art graduates from second level
schools as the points driven students choose to eschew art
as a subject. This must be stopped, There must be continued
increase funding and a review of how this increased funding
for the arts is distributed in a more effective manner. Currently
the Arts Council, Culture Ireland, Creative Ireland and the local
authorities all vie for funds from the same source.
Invest in rural arts networks. Amateur drama is the centre of
many small communities.
Do not close libraries and also continue to build on the Music
Generation link to them throughout the country.
Increase funding programmes for independent artists. The
National Campaign for the Arts, which is a volunteer-led
movement campaigns for support for artists beyond those
supported by the Arts Council.

Minister for Education and Skills, Joe McHugh, a past student
of the school, working with Ms Maria McGill, past staff
member and members from our school wellbeing committee
and Third Year apprentice blacksmiths.

16

The incoming government should re imagine and rebuild the
National College of Art and Design. NCAD should be
incorporated into a new University of Arts and Design, a la
Helsinki. A STEAM university, this would work closely with
academic studies, traditional arts, and with digital and
innovation industries.

Section 481 film tax relief, which was due to end in 2020 must
be extended to 2030. (we can’t lose another Game of Thrones).
Within the EU the government should work to redefine
structural funds by allocating one part to recover and maintain
artistic structures (i.e., creators and projects) rather than
infrastructure.

working with his staff towards the introduction of the one-hour
class periods into his timetable. Rather than present it as a fait
accompli or a dictum from on high, he’s engineered a meeting
of teachers, with a carefully-prepared seating plan, that takes
people out of their comfort zones and promises to provoke
debate and discussion and ownership of the issue.

Finally, and once again continue to give the arts more funding.
Ireland although improving, is still down the European league
tables for per capita spending on the arts.

MEETING MAGENTA MIKE
The School on the Hill

A foggy day, January 23, on Killiney Hill; a room in Fitzpatrick’s
Hotel, full of youthful teachers, from the four corners of the
country,,, many clutching their copies of Magenta Principles,
expectantly awaiting the educational dynamo that is Mike
Hughes. I’m here at the invitation of Barry O’Callaghan
(organiser, facilitator, roadie, assistant to Mike and faithful friend
of NAPD). I’m here to see the Principles in action. I wish I had
my copy of the book with me but, later, when at home I start to
piece together the day, I find myself constantly dipping into its
pages. So, this article will make more sense to you, if you have
a copy of magenta principles.ie.

Contact NAPD for full details about this publication
Time up! Time to move on – three more times. Mike has a
commanding presence and silence quickly falls when he
speaks. In the intervals between activities, he weaves a
commentary. Now he asserts that one-off CPD days have little
effect [or was it Barry O’Callaghan who said that?] Anyway,
Mike believes in the continuity, the repeated opportunities to
stand back and reflect. This series of workshops will continue
in the next school year, strengthening the current cohort and
extending the reach of na prionsabail maigeanta.
He wants us to think of variations on the speed dating - of
other contexts (an English class, a History class, a different
kind of meeting) and other times (at the end of a session; at
the beginning). Can the pairs be like-minded, or diametrically
opposed, one on top of a topic, the other struggling; easy
questions and challenging questions?

A room full of youthful teachers, READY FOR Magenta
Principles
“Don’t get too comfortable,” Mike warns, as people drift into
the room, so we’re immediately on edge, anticipating surprise,
right from the get-go, joining one of the two straggling circles,
with an admonition to putdistance between ourselves and close
colleagues. This is going to be about meeting new people and
new ideas.
Before we know where we are, we’re assigned a number and
paired up, and getting ready for a series of two-minute
exchanges about what we’ve been doing, Magenta-wise, since
the last session with Mike (this is the second of three for
‘Newcomers’). This is ‘Speed Dating’ – See page 82 in the
book. I’m odd (No. 39), so to start I get to question Mark
(even, 40). He’s one of the few principals present and he’s been

Ideas of differentiation and mixed-ability teacher underlie the
thought here. These few hours in Killiney help the participants to
clarify, share, articulate, but it’s the time between the sessions
that really matters – what you do in your daily teaching practice
that draws on these principles. Was it Jesse Owens who
defined the secret of his athletics success in three words:
“practice, practice, practice” The same idea applies here!
I’m now paired with Samantha, an English teacher. She has
used a technique to get her students to engage with a handout
on a prescribed text. Notes, handouts and spoon-feeding haunt
the morning, as they do in exam-dominated school life. The
Magenta way is to turn a piece of passive information into
something ‘live’, something to make sense of, something to
be understood. Samantha got her students to reduce the
hand-out to a diagram that emphasises the key points.
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Students have to reflect, select, make decisions and justify
them.
‘Reduce, reduce, reduce’ – one of the Magenta principles.
Another idea is to Tweet the material, using a familiar
social-media format, requiring the student again to cut to the
essentials.
We could spend the whole morning in pairs, drawing interest
and inspiration from a series of speed-dates, but Mike won’t
let us. Now we’re in a group of eight and each member is
nominating the best of the examples they’ve heard in the first
part. I hear about the Maths class when students are presented
with a series of problems and are told to tackle what they
consider to be the three hardest.
Underlying all this is an endless interrogation. Why did you
choose that? Can you explain that in your own words?
The learner is forced constantly to verbalise, to justify. Put it into
words and it begins to make sense. If the words don’t work, try
again, try again, try again until the meaning is clear to you and
to the listener.
Mike describes the situation on the classroom floor as speeding
at 100mph: therefore, the teacher has to thinkon the hoof, be
prepared to improvise and make rapid decisions. You need to
be ready for that, you need to know what you’re at. We’ll come
later to a piece of videoed teaching where this is illustrated and
analysed to devastating effect.
Mike’s interventions are frequent, but he keeps passing the
buck back to the teachers. He tells them the best resources
are each other. He places a high value on what the teachers
think and have to say, even if HIS tweaks and corrections often
take the discussion to a higher plane. This is CPD in action –
Creating Professional Dialogue – with the teachers are living the
process and Mike is acting as coach to continually raise the bar
and maintaining the excited buzz in the room.

cover of the book proclaims, about ‘engagement, depth and
challenge in Irish classrooms’. On page 28, he says, ‘We need
to think less about subject/context-specific strategies and more
about generic principles.’
Gosh, is that the time already? Time goes so quickly when
you’re having fun, especially when it’s so meaningful and
engaging. And anyway, Mike has warned us: he has to be out
at 1:00 pm sharp, to get the taxi to the airport. He gets in the
credits and the thanks at an early stage, lest he’s caught short
of time at the end. The key principle of all this is encapsulated
on Page 39:
‘Children (have) to do something with information in order to
understand it.’
On the page facing there is the key list of actions that enable
this:
REDUCE
CHANGE
REPLACE
ADD
ARRANGE
SEQUENCE
ASSEMBLE
CLASSIFY
COMPARE
CONNECT
What you have to realise is that behind each of these words is
an infinite number of strategies that can be applied to an infinite
variety of situations. Acquiring ownership of these principles is
a key to creative teaching and positive learning.
One of Mike’s key techniques is to interrogate everything; to
take nothing for granted. There’s no room for half-questions or
lazy conclusions.
Let’s consider the video he shows us.
The scene: a primary school classroom, somewhere in
England.
The topic: The Romans
Pupil age: 7 - 9 (A guess)
The teacher moves around, recording what he sees with
his video camera, so we never actually see him.
My first impressions: extremely noisy, quite disorderly, as the
children sit round tables in pairs or groups, with a wide variety
of materials to hand – books, pictures, laminates… (I’m elderly,
a bit deaf, a long time out of the classroom, so it probably
appears more chaotic to me than to my fellow delegates!).

Mike Hughes
The conversations, both individual and plenary, throughout the
session, affirm the Magenta Principles and demonstrate how
individual teachers have taken the abstract ideas and applied
them in the diverse specific circumstances of different
educational settings. At one level it is a very practical exchange
of ideas and strategies – you learn a great deal from each other
– but Mike continually emphasises that the book – and, indeed,
this session – is not just a passing-on of useful tips; it is, as the
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Some key words and concepts begin to emerge from the
hub-bub – ‘bath’, ‘mosaic’, ‘republic’, ‘reconstruction’. From
behind the camera, the teacher asks questions, gives
clarifications and, at times, straightforward information, but I
can see that he is trying to make a minimum of intervention.
Mike stops the clip and asks us to rank the teacher, on a scale
of 1 – 10, between ‘Instruction’ and ‘Facilitation’. I give him
an 8; I think he leans heavily towards facilitation. Those at the
same table give him 7s and 8s. In the room, Mike tells us, the
scores go from 2 to 10! So, there might be a fluke consensus
at our table, but overall there seems to be none. We have
to interrogate our definitions of ‘Instruction’ and ‘Facilitation’.

Mike shows us the clip again and pauses the tape to draw out
attention to the finer details. His detailed analysis is fascinating,
if only to demonstrate how much we missed first time round.
The teacher only got the word ‘mosaic’ from the student when
he gave her an ‘M’, and even then, he completed the word. He
did most of the explaining of ‘republic’. We’re beginning to see
how cursory our first glance at this class was. We are asked
to rank the teacher again, revise our score and, mostly, the
numbers dip lower.

Now we have a competition about ‘assembling’ and all the
tables all pitted against each other. There’s a blank 3 x 3 grid on
a sheet that has to be filled with a variety of shapes, in specific
order, in the shortest time possible.
We’ve a brown envelope full of clues on scraps of paper. We
have to ‘tell the others, by reading the clue, but we’re not
allowed ‘to show’ each other. ‘Now GO!!’

We watch the video a third time. The teacher gets ambushed
by the word ‘bomb’ which distracts the learners away from the
topic of the Romans. When the teacher asks, ‘What do you
usually do in a bath?’ and suggests ‘The Romans were very
clean people’ we can feel his control of the situation waning.
The third vote has the teacher far closer to instruction than
facilitation. The more we unpick the lesson, with Mike’s
guidance, the more our critiques become nuanced. This is
teaching in close-up and no flaw is left unspotted. Mike is able
to tell us how embarrassed the teacher was to see the tape, but
(spoiler alert) there had been a happy ending, in that he went on
to be a superb teacher.
Mike refrains from drawing simple conclusions. There is a place
for ‘instruction’, the imparting of factual knowledge, but you’re
left with the feeling that the real value for the learners is in
being ‘facilitated’ to learn for themselves, with as little overt
intervention as possible from the teacher.
We look at the elements of the class and what contributes to
good learning, in particular the nature of the questions asked.
Do they elicit a simple ‘yes’ or ‘no’ (closed) or do they lead
the student to think and articulate a reply (open)? Are the
children asking any of the questions? ‘Could’ (redolent with
suggestions, opportunities) is a far better word to have in the
conversation than ‘should’ (restrictive, compulsory). Mike’s
technique is to drill down to the specific; precise definition wins
every time over the vague impression. Assumptions and lazy
thinking are challenged; nothing is taken for granted.
The learning process is a matter of ‘bounce’ – ideas bouncing
back and forth. The key is engagement. ‘Telling’, ‘explaining’,
‘instructing’ have a place in teaching. Sometimes, it’s just a
fact that the qualified teacher knows more about a topic than
the student, and may have to use these measure. It’s not a
question of ‘either explaining …or facilitating’, but there is more
to be gained from talking, reducing, changing, tweaking a topic
to bring it alive, challenging, clarifying, replacing. The verbs are
active – as the learning must be as well! We begin to see what
it is about:
FACILITATION
STUDENT VOICE
ENGAGEMENT
INTEREST
INITIATIVE
INDEPENDENCE
OWNERSHIP
TEACHER NOT AT CENTRE
VARIETY OF ACTIVITY
DIFFERENT PACE
DIFFERENTIATION

Now sort these…!
This is fun! We’re up against the clock, trying to crack the
puzzle. My table completes it first, in 1 minute, 54 seconds (no
thanks to me; I remained in observer mode! Can you spot me
‘observing’?) “Best in the week,” Mike tells us, having used the
puzzle in the other venues, Kilkenny and Galway, but not quite
the world record.
(Can you see Mike in the mirror, keeping an eye on the action?)

The winning group – do look at the mirror!
It’s mostly about collaboration and communication and making
the learning experience enjoyable. You can find more detail
about sequencing and assembling on pages 50, 77 and 85 in
the book
Mike gets heated and passionate about his mission. That’s
what gives such energy to the session. He wants to impart
skills, but he also wants teachers to make those skills their
own, to apply them in diverse, individual create ways. It’s more
about having an attitude to learning than a series of strategies
for teaching. He wants us to reflect on ‘breadth’ and ‘depth’ of
learning, and to consider the distinction between the two.
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Eilish found herself teaching the
economics section of the new Junior
cert. Business Studies (after a gap of
18 years). When the topic came to
‘Demand Curves’, she had two
Magenta experiences that assisted
her.
• She talked ‘Demand Curves’ out
to the class in her own words.
When it didn’t quite work the
first time, she tried again, with a
different set of words and did the same a third time,
until she felt she had got her point across. By
verbalising, by picking away at the words she was
using, she achieved greater clarity – both for herself
and her students.

Eilish Shanley
St. Dominic’s College
Cabra

Breadth and Depth
This raises a question about the effectiveness of the
comprehensive curriculum which offers a breadth of learning
experiences through a range if subjects but sacrifices the full
potential of a depth of learning. Mike also wants us to consider
the distinction between activity and learning. He adds a
footnote to the effect that he has never fully ‘cracked’ the
challenges presented by differentiation. However, it would
appear that the emphasis on facilitation and the notion that
learning is primarily the experience of the learner, goes a long
way to ‘cracking’ it.
Gosh! Is that the time? The morning’s drawing to a close and
Mike is moving around, prepaing to flee, while stillrunning the
show. We just have time for two samples of Magesta Principles
in action before we go our separate ways. (I have a note
about Hitler’s twitter account, but no detail! It offers tantalising
possibilities about how to teach WWII).

Nicola Daniels
a Music teacher
Our Lady’s College
Greenhills, Drogheda

Nicola told us how she has been
developing and adapting the ideas
she discovered in the book. She has
invented a pack of cards and a card
game in order to teach sequencing
and chords progression. While this
entailed a lot of preparation, the result
has been extremely positive, with a
complex concept acquired by the
students through engaging in play.

Music is a strong subject in her school
– with three teachers, an orchestra,
choirs, and many students taking the subject to Leaving Cert.
The classes are mixed ability, so Nicola structured the groups of
‘players’ and the seating very carefully. She split up the musical
triplets, each a star, so that the benefits of their talents were
spread. It sparked a lively class and a lot of discussion. It
enabled every student to have a say.
Nicola brought the idea to the school’s Learning and Teaching
Committee, so teachers in other disciplines could see the
potential application in their subjects. See page 47 in the book
for a variation on the theme.
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• Eilish gave the class some straws and asked them to
make a model of the effects of increases in demand
on price. The physical handling of the straws and the
laying out of a model graph gave them an increased,
concrete grasp of the concept. “Thinking and talking
helps you process the thoughts,” Eilish says. So, get
them to do the talking. Take three lines of text and
turn it into diagram.
One O’ Clock: in a thrice Mike is gone, until the next meeting
in March. He has left a room full of teachers talking to each
other. They gather up their notes and their Magenta Principles
and disperse. There were over 110 teachers, from schools near
and far, at Fitzpatrick’s. There’s no reason to expect a drop-off
at the next session.
The good news that Barry imparts to us is that Mike will be back
next school year – to take this group even further and to work
with another cohort of beginners.
In the meantime, Mike is eager to hear what individuals make
the Magenta Principles in their own way, in their own subjects
and classrooms Read the book and send your ideas to Mike
mikehughes.ets@gmail.com

TOM BOLAND OPINES!

Tom Boland

Tom Boland is a former Director of Strategic
Policy and Legal Adviser in the Department
of Education and Skills and was CEO of the
Higher Education Authority until 2016.Here
he looks at school league table and the
whole issue of school accountability. He
thinks it’s time for a change.

This article originally appeared in The Irish
Independent and is reproduced here with kind permission of
John Walshe (Editor) and Tom Boland
It’s that time of year when the CAO looms large in the minds
of students and their parents. As the majority of Leaving Cert
students will transfer to universities and other higher education
institutions it is small wonder that each year parents pore over
the so-called “league tables” of schools published by the Irish
independent and other media outlets. These tables, typically,
record the number of students who transfer to higher education

from each school in the State. As a general rule, they are loved
by parents and hated by school managements and teachers.
For parents they are a measure of performance of schools in an
era when attaining a higher education qualification is, for most
graduates, a passport to a more successful life economically
and socially. For many teachers and school managements,
they are dismissed as measuring the wrong things and as not
reflecting the full effort and impact of what the school does.
Whatever the merit of these views, and there is merit in both,
league tables are here to stay and blaming the media is
pointless and misplaced. If we are seeking fault, then the finger
of blame should point firmly in the direction of policy makers,
schools and teachers.
There is actually quite a lot of quality information available about
the performance of schools, primarily the reports of whole
school evaluations carried out by the Inspectorate of the
Department of Education and Skills and published. These
reviews report on the quality of teaching and learning and
management and leadership in a school and make
recommendations as to the development of educational
provision in the school. As part of the process, the schools
carry out a self-evaluation which is described as being an
“internal school review” which “provides teachers with a means
of systematically looking at how they teach and how pupils
learn and helps schools and teachers to improve outcomes for
learners”.
That’s all very fine, even admirable, but what about actual
outcomes for students. There is a clear assumption that if
teachers engage in innovative teaching methods, if learners are
well engaged with their studies and if schools are well managed
then the outcomes for students are universally good. But is that
true, or is it true for all students and why should parents have
to take this on trust? What about attainment and retention of
students and their progress after they leave school. None of
this information is available at school level. Small wonder then
the attraction of school league tables which offers parents easy
access to at least one metric relevant to their interests – the
transfer of students to higher education.
Other jurisdictions adopt approaches much less protective of
the interests of schools and teachers and balance that far better
with the interests of parents and students. In England, Ofsted
publishes inspection reports on individual schools with data for
context, valued-added progress, completion and attainment,
retention, English and mathematics progress and destinations.
Data for each school is compared with the national average;
attainment at entry is assessed and reported on, as is progress
of the students through their schooling. The educational
progress of disadvantaged students and students with special
needs is well accounted for.
In Irish schools, opposition to performance measurement is
based on arguments relating to the differing contexts in which
schools operate such as socio-economically disadvantaged
versus wealthy catchment areas. These are valid, but they are
not a barrier to assessment of outcomes and the provision of
information on performance to students, parents and indeed
the wider community that pays for the schools. Is it time to
create a performance framework for schools, similar to what
has been done in higher education? In such a system the

Minister sets the areas to be measured, such as valued-added
progress, completion and attainment, retention and
destinations. A school can self-select, and agree with the
Inspectorate, the level of outcomes that are most relevant to its
student cohort – more or less social disadvantage; more or less
students with high attainment at entry; more or less students
with special needs and so on. Schools are then assessed on a
multi annual basis against their performance agreement and the
results published. The performance of schools with comparable
profiles in terms of their student cohort could be compared
against each other, rather than against national averages as
in the Ofsted model. This respects the autonomy of schools
and the professionalism of their teachers, while providing
transparency and accountability for what they do and their
contribution to the development, academic and personal, of
their students.
We have a good education system, but it is not performing for
all students. We have an excessively narrow understanding of
educational success – participation in higher education. And
there is little transparency in what impact a school has on
any particular student. Small wonder then that the public at
large view success through the lens of the league tables of
transfer to higher education. It is a perfectly good metric, but
in a well-ordered system no school would be measured on the
basis of one metric only. The problem however lies not with
newspapers such as the Irish Independent but with schools and
policy makers who preside over a system where there are no
alternative, accessible metrics.

SCHOOLZINE'S PARTNERSHIP WITH
MECHAI BAMBOO SCHOOL IN THAILAND
The Mechai Bamboo School in Thailand is a school we are
working closely with. Our CEO, Phil, was able to spend a
week at the school recently and was so inspired by what they
were achieving that we have created a partnership to provide
the Schoolzine platform to 175 schools following the Bamboo
School model at no cost.
The following video is a recent PBS news item and well worth
watching. I think we can all learn from the great things they are
doing at this school.
https://www.pbs.org/newshour/show/how-this-thai-education
al-movement-empowers-rural-students
Mechai Viravaidya, the founder of the school is an amazing
individual with a long list of achievements, what he's pioneered
at this school is something we can all be inspired by.
The emphasis of the Mechai School is to create leadership and
empathy. Students are often encouraged to lead classes as
well as learn and develop new skills to help and support the
local area.
Using the Schoolzine platform will enable the school to
celebrate and push out information and news the school is
doing to their parents as well as the wider community. With
Google translate available throughout the platform all messages
and news can be read in their native languages.
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To find out more about what Schoolzine does and how it
can help you at your school engage with your parents and
community, get in touch with us today!
https://schoolzine.co.uk/contact-us-schoolzine
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